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INTRODUCTION AND GOALS OF THE TOOLKIT

Stage

This Toolkit is a result of work and exchange of practices between experts, educators, trainers, youth workers and
theatre practitioners who took part in a 4-hours international training event for Youth Workers within the Erasmus+ KA3
project EYOS, held online on the 23rd of April 2021.
The objectives of the training were:
1.

Developing intercultural skills and abilities to work with under-represented young people

2.

Deepen knowledge on the main EU youth policies

3.

Stimulate the use of artistic skills on the use of social / civic theater as a tool for involvement and participation of
young people

Here you will find content from the workshops that were presented at the training event. The aim of the toolkit is to
equip youth workers with knowledge, skills and self-confidence when working with under-represented youth, in the
field of EU youth policies and tools of social theatre and storytelling so that they can share these with young people
and strengthen the involvement and participation of youth on the EU issues, European Youth Goals and future EU
youth policies.
All workshops are open for use by other organizations, however, respecting original source. For any further information
and contact, please visit project´s website:
http://eyos.reteiter.it/#!/up
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Europe) project aims at promoting an aware knowledge and an active contribution to the European Youth Goals and
future EU youth policies among all youth, with specific attention to under-represented groups, through peer approach,
digital multimedia and civic social theatre.
Within this project we want to achieve five specific objectives:
1.

Create networking and mutual engagement and solidarity between active youth/youngsters already engaged on
EU issues and less engaged youth /under-represented youngsters, potential new European citizens (as young
refugees, kids born in EU from migrant families without citizenship…), to promote participation in EU civic life
mobility activities among a wider and more inclusive group of youth, including the possible citizens of tomorrow

2.

Strengthen capabilities of youth workers and youth organizations to promote effective engagement of under-represented groups of youth with less opportunities of participation and civic actions, to improve their capacity to
ensure a more inclusive representation and impact among youth in Europe

3.

Promote digital multimedia and civic/social theatre as universal tools of communication to increase active and
creative engagement of different groups of youth on EU issues, valorising and increasing skills, attitudes and mutual cooperation among youngsters

4.

Improve an aware and critical knowledge of EU Youth Goals, Youth Agenda and main EU youth policies and instruments and their practical connections with local and regional youth provisions and instruments, increasing
dialogue and involvement of youth in decision-making processes

5.

Foster networking, capacity building and mutual cooperation among youth organizations from different areas of
Europe to improve their effective engagement of all youth on EU issues.

The action will impact on 6 European countries, involving 7 partner organizations including 1 national and 2 European
youth networks, impacting directly on 140 young people and 48 youth workers and indirectly 14000 young people and
400 youth workers, at least 40% of them from under-represented groups.
The partnership of the project includes seven partner organisations from six European countries: the leading partner
Rete ITER (Italy), GEA Coop Sociale (Italy), EU DIASPORA COUNCIL (Sweden), Association for Developing Voluntary
Work Novo mesto-DRPDNM (Slovenia), Udruga za promicanje aktivnog građanstva – ECHO (Association for Promoting
Active Citizenship - ECHO) (Croatia), Jugend- & Kulturprojekt e.V. (Germany) and DYPALL NETWORK - Associação
para o Desenvolvimento da Participação Cidadã (Portugal).
Many young people, especially those with less opportunities, are less informed and engaged on EU values and policies
and less represented. Nevertheless, some European youngsters excluded from EU citizenship are even more active
and aware than their peers with citizenship’s rights. The project wants to avoid this unfair mechanism: under-represented youth will be included through an inclusive peer approach, with gender/ethnic/cultural background-friendly
inclusion. Through all phases of the project, youth groups will be actively appointed to support partners in preparation
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and implementation of activities. Youth exchange and mobility for youth workers will be tailored to be inclusive, using
practical approaches to overcome language and cultural barriers, combining formal and informal learning to give skills
to create multimedia products and social theatre performances involving participants as actors, directors, technicians,
creators. The groups will benefit from international activities to boost transnational impact and experience, spreading
youth ideas and expectations in the EU, increasing networking and cooperation among youth organizations.

5

EU MAIN YOUTH POLICIES
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An Introduction to EU Youth Policy Framework

WHAT?
WHY?
HOW?
WHAT IS YOUTH POLICY?
Definitions and realities of youth policy vary across countries, within countries, and also over time.
In fact, it is a dynamic process with systems and structures that change constantly.
Youth policy came into being as a concept in the second half of last century.
Western European countries realized they need to develop a special long-term strategy that will respond to the needs
of young citizens, which would not only have solved the problems of this social group, but in the long run it would ensure social development for all citizens.
Youth policy is a strategy implemented by public authorities to provide young people with opportunities and experiences that support their successful integration into society and enable them to be active and responsible members of
society and agents of change (Council of Europe CM/Rec(2015)3).
And it is also a set of principles, values, attitudes, goals and actions which aim at improving the quality of life of young
people (Youth Policy Backpack 2011).
Exercise proposal:
Before sharing the content ask the participants to select 3 words that they can relate and better describe Youth Policy.
A possible tool to implement this exercise is Mentimeter, since it allows to collect different contributions and see what
are the most common answers among the group. The result can be something similar with the following word cloud:
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Well-functioning youth policy can generate a number of positive results, including, for example:
1.

helps identifying the most important needs of young people;

2.

meeting youth needs in a more efficient way;

3.

improving the situation of young people;

4.

ensuring that youth issues are also addressed by other sectoral policies;

5.

creates a basis for the achievement of common goals through actors involved in working with and for youth;

6.

co-ordinating and channelling different initiatives and actions at different levels (local, regional, national);

7.

providing a clear distribution of resources to satisfy the needs of young people and entities working for the benefit
of youth;

8.

recognising the contribution of young people to development of their community/society;

9.

stimulating young people to play an active role in dealing with issues affecting their lives;

10. providing a framework to plan the future of youth;
11. strengthening inter-generational dialogue and cooperation
Exercise proposal:
After presenting the different reasons that support and justify the need to have a youth policy, ask the participants to
rank the different arguments. When the results are available, present it to the groups, reflecting and discussing why
some have a higher position in the ranking and why these are the most relevant ones.
To implement this exercise, Mentimeter can be used, since each participant is able to create his/her own rank and in
the end it’s possible to have a general picture and idea of the group rank, like the following picture:
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HOW TO SET AN EFFICIENT YOUTH POLICY?
In this section, it will be provided several tools, programmes and strategies to understand not just how to have in place
a Youth Policy but also what are the guidelines and mechanisms created by EU to support it at the local, regional and
national level. Some of these resources are:
1.

EU Youth Strategy

2.

Youth Goals

3.

EU Youth Dialogue

4.

Erasmus + Programme and European Solidarity Corps

5.

Youth Wiki

WHAT IS EU YOUTH POLICY?
1. cooperation among Member States (and other European Countries participating in the Youth Programmes)
2. foster the development of Youth Policies (with the support of the COM and the Programmes)
The EU Youth Strategy (2019-2027) provides the overarching framework for this cooperation amongst EU Member
States and the European countries participating in the Erasmus+ programme.
The Strategy identifies priorities and establishes instruments to reach the agreed goals.

WHAT IS THE EU YOUTH STRATEGY?
The EU Youth Strategy is the framework for EU youth policy cooperation for 2019-2027, based on the Council Resolution of 26 November 2018. EU youth cooperation shall make the most of youth policy’s potential. It fosters youth
participation in democratic life; it also supports social and civic engagement and aims to ensure that all young people
have the necessary resources to take part in society. To look for more information, check here and watch the video.

PRIORITIES: 3 AREAS OF ACTION
ENGAGE: Fostering young people’s participation in civic and democratic life
CONNECT: Connecting young people across the European Union and beyond to foster voluntary engagement, learning mobility, solidarity and intercultural understanding
EMPOWER: Supporting youth empowerment through quality, innovation and recognition of youth work
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WHAT ARE THE MOST RELEVANT INSTRUMENTS OF THE EU YOUTH STRATEGY?
1. EU Youth Dialogue
2. Mobilizing funding: Youth Programmes
3. Youth Wiki
4. Future National Activities Planners

A VISION FOR EUROPE: EUROPEAN YOUTH GOALS
1. Outcome of Youth Dialogue process (6th cycle Structured Dialogue)
2.

“The European Youth Goals provide a vision for Europe.”

3.

Giving thematic priorities for EU Youth Dialogue

4.

Connecting EU with Youth

5.

Equality of All Genders

6.

Inclusive Societies

7.

Information & Constructive Dialogue

8.

Mental Health & Wellbeing

9.

Moving Rural Youth Forward

10. Quality Employment for All
11. Quality Learning
12. Space and Participation for All
13. Sustainable Green Europe
14. Youth Organisations & European Programmes
Watch the video here and learn more about the European Youth Goals!
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CONNECTION BETWEEN THE INSTRUMENTS
The EU Youth Strategy is based on several instruments, such as mutual learning activities, Future National Activities
Planners, EU Youth Dialogue, EU Youth Strategy Platform and Evidence-base tools. The EU Youth coordinator is the
European Commission’s contact and visible reference point for young people.

AS EXPLAIN IN THE FOLLOWING DIAGRAMS:
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ABOUT THIS MODULE:
Goals of session
1.

to develop intercultural competences and skills for working with underrepresented young people;

2.

to strengthen capabilities to reach and engage youngsters from different cultural, social, economic backgrounds,
minorities, under-represented groups.

SUBTOPIC 1: PROMOTING INTERACTION AMONG YOUTH FROM DIVERSE SOCIO-CULTURAL BACKGROUNDS

WHAT IS CULTURE?

Culture is an integrated pattern of various human behaviours that includes thoughts, communication, languages,
practices, beliefs, values, customs, courtesies, rituals, manners of interacting, and roles, relationships and expected
behaviours of social groups.
1. Culture is not static! One person can belong to many cultures at the same time.
2. Culture is also not hereditary, It is constantly changing by people’s interactions and people entering new environments, re-create them.
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ICEBERG: Gary Weaver (1986) uses the image of an iceberg to explain these many layers of culture to highlight what
is our actual approach to culture.
What we generally associate with culture is generally just the external appearance of someone, just the tip of the
iceberg. Like an iceberg, part of a culture is “above the water” in that it is visible and easy to identify and know. This
part includes surface culture and elements of folk culture—the arts, folk dancing, dress, cooking, etc. Nine-tenths of
a culture,like the iceberg,it is also “hidden” from view. This out-of-awareness part of culture has been termed “deep
culture”. Deep culture includes elements such as the definition of sin, concept of justice, work ethic, eye behavior,
definition of insanity, approaches to problem solving, fiscal expression, and approach to interpersonal relationships
Here we have 3 key ingredients that are essential for working towards cultural competence.
SELF-KNOWLEDGE:The thoughtful analysis and understanding of the idea goes beyond the superficial level to that of
introspection and self-understanding
EXPERIENCE: One cannot learn about a people or culture exclusively through books, movies, and classes. The best
teacher is firsthand experience with a culture, if not immersion in it. Although the lessons can be painful, you must
touch it, try it, make mistakes, apologize, internalize what you have learned, and try again. Honest self-knowledge and
unmediated experience with the cultures of the individuals you serve will help you become a far superior helper.
POSITIVE CHANGE:Cultural competence does not exist without demonstrated positive change both in the educational/clinical setting and the real-life environment in which the student or client must function. Cultural competence
replaces the earlier ideas of cultural sensitivity and awareness that were often embraced with no corresponding change
in behavior.

CULTURAL PRE-COMPETENCE.
Agencies and individuals move toward the positive end of the continuum by recognizing cultural differences and making efforts to improve.
Making the waiting room more welcoming with pictures, magazines, and music that reflect the culture(s) of the community served.
Making other cosmetic changes to reflect the community served. (In Asian communities, for example, a bonsai garden
might be added outside and green tea might be provided in the waiting room.)
Employing people who resemble the population being served or educated.
(This is a first step, but does not ensure cultural competence nor does it ensure positive outcomes.)

CULTURAL COMPETENCE.
Culturally competent agencies and individuals accept and respect cultural differences, continue self-assessment of
cultural awareness, pay careful attention to the dynamics of cultural differences, continually expand their cultural
knowledge and resources, and adopt culturally relevant service models in order to better meet the needs of minority
populations. Examples include:
1. Developing a cultural resources library.
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2. Diversifying the professional staff.
3. Involving the community in the development of services and in planning and decision-making activities.
4. Bringing in representatives of the community served to conduct workshops for the professionals who will serve
them. (In children’s services, parents are now asked to conduct these workshops.)

…AND WHAT IS INTERCULTURE?

Interculture includes Interactions between cultures where each group values traditions, perspectives and contributions
of the others. A process of sharing aims to enhance mutual understanding, reduce marginalization and build inclusion.
In the research concerning interculture, concepts like identity and cultural roots are valued as an essential basis for
comparison .
On the other hand, the composite structure of the identity, the dynamic character and the articulation according to
levels of belonging are emphasized: local, regional, national, European, global.
Encountering between cultures becomes an important formative factor for the native and the immigrant, for the minority and for the majority. It follows that all identities must be respected and safeguarded..
Interactions between cultures where each group values traditions, perspectives and contributions of the others. A process of sharing aiming to enhance mutual understanding, reduce marginalization and build inclusion.
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LET’S SPOT THE DIFFERENCE
Last, let’s make clear the difference between three words that sound similar but they are not. Multicultural refers to
a society that contains several cultural or ethnic groups. People live alongside one another, but each cultural group
does not necessarily have engaging interactions with each other. For example, in a multicultural neighborhood people
may frequent ethnic grocery stores and restaurants without really interacting with their neighbors from other countries.
Cross-cultural deals with the comparison of different cultures. In cross-cultural communication, differences are understood and acknowledged, and can bring about individual change, but not collective transformations. In cross-cultural
societies, one culture is often considered “the norm” and all other cultures are compared or contrasted to the dominant
culture.
Intercultural describes communities in which there is a deep understanding and respect for all cultures. Intercultural
communication focuses on the mutual exchange of ideas and cultural norms and the development of deep relationships. In an intercultural society, no one is left unchanged because everyone learns from one another and grows together.

SUBTOPIC 2: AN APPROACH TO ANTI-DISCRIMINATION
A general overview of:
1. Discrimination, what does it means and how to recognize it
2. Anti-discrimination
3. EYoS and anti-discrimination

INTRODUCTION:
Excluding the possibility that there are cultures and therefore people different from our own in this world is a dangerous
weapon against the other and can lead to the dangerous drifts, as the history of the last century can demonstrate it.
Excluding the existence of differences between humans means setting the basis for inclusion-exclusion phenomena
that can place others in a condition of inferiority and subordination. If, on the other hand, we arrive to assume that it
is precisely through differences that we build our identity and that there is no identity without diversity, then we could
live in this world and look at others differently, building our own identity by remaining attentive to the needs of others.
Understanding and accepting that there are values and behaviours that differ from our own, while respecting the fundamental right of equality and freedom of all individuals, means laying the foundations for a fair, inclusive, modern and
dynamic society.

WHAT DOES DISCRIMINATION MEAN?
Discrimination is defined as conduct - direct or indirect - that causes unequal treatment of a person or group of persons, by virtue of their belonging to a certain category.

DIRECT AND INDIRECT DISCRIMINATION
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Direct discrimination occurs when an action causes a person or a group of persons to be in a disadvantaged situation
or position.
Indirect discrimination occurs when a supposedly neutral rule, regulation, practice, criterion or parameter actually creates a disadvantage for a person or group of persons.
Example 1: forbidding foreigners to rent houses
Example 2: requiring all shop assistants in a clothing shop, to keep their hair uncovered, thus affecting all women wearing hijabs.

WHICH TYPE OF DISCRIMINATION EXISTS?
One of the most effective tools for preventing and combating violence and discrimination is in-formation and awareness-raising.

1. Discrimination and violence on the basis of ethnicity and race: People may be victims of discrimination and violence because they belong to a certain ethnic group or because they were born in one country rather than another.
Having somatic features, customs, cultural practices, value and belief systems that are different from the majority
- or supposedly so - is a pretext for legitimising acts of discrimination and/or violence.
2. Discrimination and violence against persons with disabilities: People with disabilities are the victims of this type
of discrimination. “is the result of interaction between people with disabilities and behavioural and environmental
barriers, which prevent their full and effective participation in society on an equal basis with others”.
3. Discrimination and gender-based violence: Gender-based violence is violence perpetrated against women based
on gender, and is considered a violation of human rights; the term gender-based violence in a broader sense
includes not only violence against women but also violence against a minor. The modes of expression of gender-based violence are: Physical, Sexual, Economic, Psychological, Stalking.
4. Discrimination and violence based on sexual orientation and gender identity: Violence and discrimination related
to gender and sexual orientation is a particularly widespread and pervasive phenomenon in many social relationships. Victims of this type of violence and discrimination are not only the LGBT population (lesbian, gay, bisexual,
transgender) but also all those who do not conform to the gender stereotypes prevailing in the cultural context of
their lives.
5. Violence and abuse against children: Child abuse is a transversal phenomenon: it is present in all countries, at all
socio-economic and cultural levels.
6. Discrimination and violence because of religious beliefs: The presence in Europe of men and women from all the
continents of the world has made the population aware of the encounter between different ethnic groups, beliefs
and traditions that mark a marked otherness.
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7. Age discrimination: Although age discrimination has been provided for in international law for a number of years, it
does not yet seem to have fully entered the public consciousness. The victims are, on the one hand, young people
and, on the other hand, older people.
8. Discrimination based on ‘social class’: People are discriminated against according to their social background. As
a result, the wealthier classes will be advantaged and benefit from more rights than the poorer classes.

HOW CAN WE PREVENT AND COMBACT DISCRIMINATION?
One of the most effective tools for preventing and combating violence and discrimination is information and awareness-raising.

HISTORICAL ROOTS
The modern history of the ideas of equal opportunities and non-discrimination begins in 1948, in the aftermath of the
horrors of Nazism and Fascism.
Wars and dictatorships had left a lesson: contemporary societies must necessarily be based on the equal dignity and
equality of people. On 10 December 1948 in Paris, the United Nations proposed the international adoption of the
‘Universal Declaration of Human Rights’. The document declares respect for every individual regardless of his or her
physical and social background and characteristics. The European Union is also founded on these principles. Article
21 of the “Charter of Fundamental Rights of the European Union”, adopted in 2000, states that: “Any discrimination
based on any ground such as sex, race, colour, ethnic or social origin, genetic features, language, religion or belief, political or any other opinion, membership of a national minority, property, birth, disability, age or sexual orientation shall
be prohibited.” In order to ensure equal treatment, the EU has provided a set of laws that bind the Member States, the
most significant of which are Directive 2000/78/EC, which defines the principles of non-discrimination in employment
and occupation, and Directive 2000/43/EC, on ethnic-racial equality. It is the duty of the institutions, as well as of every
citizen, to remove economic and social obstacles that limit people’s freedom and equality.

CONCLUSIONS
EYoS project envisages using digital multimedia and civic social theatre, to reach vulnerable and normally discriminated groups of young people, to give them a voice and reduce the gap, involving in this process young workers trained
and ready to deal with these issues.
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SUBTOPIC 3 INTERCULTURAL SKILLS FOR MENTORING AND PEER EDUCATION
When we talk about INTERCULTURAL EDUCATION we don’t have to think about it only as an immigrants integration
strategy à we can consider it more as a complete philosophy capable of reforming a whole educational system. We
will see together the first steps to start an effective work that promotes positive interaction among children and people
with different backgrounds.
The first topic we want to consider is EDUCATION TO OTHERNESS. Otherness should not be seen only as depending
on interculturalism: an aim of this education is also to help the person to become increasingly aware of his own identity. It is important to highlight the key role undertaken by the relation with the other. Is meeting with people that are
different, that one can build up his own personality. Identity is the expression of a continuous constructive process,
based on a continuous flow of interactions between the individual and the environment. In this process we add new
characteristics without erasing what already exists.
It embodies two fundamental dimensions: the relationship with ourselves and the relationship with others.

We can see in this image the layers of identity:
1.

characteristics and values in which we identify

2.

characteristics about our status in the society

3.

our role in the community

4.

cultural layer

17

Stage
If we want to start an effective work as INTERCULTURAL EDUCATOR it is important to:
1. Start from yourself: A critical cultural self-reflection is the starting point in developing an intercultural perspective
2. Observe: Our intuition about how to act and how we expect other people to act is a result of the behavioral patterns that we have learned throughout our lifetime.When we are exposed to new cultural environments, we will
not be able to judge the new behaviors correctly if we are looking at them on the basis of the behavioral patterns
we have learned in our past.Importance of non-verbal communication
3. Empathize: Use of their mother tongue, eat a different food and religious habits found in the families that are, in
consequence, handed down from parents to children. An educational project has to consider all this and promote
a range of initiatives that prepare people for integrating more in the world that hosted them, keeping their own
ethnic and cultural identity. Furthermore, who has the responsibility of educating has to make an effort so that the
best emotional conditions and the best atmosphere are created in order that a child or an adult would feel accepted in his specificity (Demetrio & Favaro, 1992, pp. XVIII-XIX). Projects with purposes, objectives and verifiable
paths could be realised only if the basis would be this emotional assumption, in which everyone could feel loved
for who he is, accepted and welcomed without discrimination, esteemed and valued with his cultural baggage.
4. Compare: Notice similarity of experiences despite differences in cultural heritage
5. Inquire: Be curious about other cultures. If you don’t understand what is going on, or you don’t know how to react
in a specific situation à you can ask directly to the person involved
6. Respect: Understand what it is important to others. Avoid forming of stereotypes
7. Build an intercultural environment: When it is possible, try to engage community and families
We want to give you now some ideas of EDUCATIONAL PATH/ THEMES TO DISCUSS WITH YOUTH GROUPS
1. “Let’s get to know each other!” dedicated to the first exchange of information between people from different
cultures
2. “The reasons why people migrate” Exploring the multiple and complex causes that lead to migration
3. “Are we free to move where and when we want?” Social and cultural issues concerning the right to free movement
of persons. Quizzes and inspiring questions
4. “The truth about migration today” Debates and autobiographical stories on today’s migration
5.

“How and what changes with migrations?” Open analysis on how migrations transform societies
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You can propose these themes using different tools, like:
1.

Open debate/ brainstorming

2.

Quiz in which you ask participants their beliefs and then you give the right answers

3.

Inspiring questions

4.

Audio/ video report

BREAKOUT ROOMS ACTIVITY
Represent each one of these topics with a picture:
1. Intercultural education
2.

Multicultural Europe

3.

Europe and migration

4.

Freedom to move

5.

Limits to move

6.

Euroscepticism

19

CIVIC THEATRE TOOL
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ABOUT THIS MODULE
It represents structural methodology i.e Toolkit for Youth workers to create inviting, but creative and challenging space
for social change via Arts with main aim to Empower, Engage and Connect Youth using the 11 Youth Goals topics.
It consists of the Civic Theatre Methodology and Synopsis on implementing the civic theatre with youth.

CIVIC THEATRE METHODOLOGY
CONNECTING EU WITH YOUTH
The performative unit, entitled ‘Connecting the EU with Youth’, opens up the content of neglected European narratives
and the attitudes of young people towards the advocacy support of European Union bodies for achieving local goals.
Methodological elaboration of this topic with participants can be opened through object-oriented theater and performance. It is suggested to give the opportunity to the participants to choose their own private object which for them
represents a transgenerational attachment to the European state and the local environment from which they come. It
is suggested to encourage participants to create simple confessional monologues that describe their connection with
the chosen object and transpose the metaphor of the spatial and historical conditionality of the local environment from
which they come. It is also suggested to conduct a concise brainstorming that aims to discuss with the participants the
central theme of their monologues and to detect common motives as indicators of social problems. Potential support
for resolving detected problems through partner institutions and European Union bodies should also be discussed. It is
then possible to give participants individually or in groups the opportunity to revise the initial monologues and prepare
them for the performance work.

EQUALITY OF ALL GENDERS
The performative unit, called ‘Equality of All Genders’, implies the representation of a group of young people of different
socio-economic, political, gender, sex-oriented, religious and other backgrounds. The aim of this program module is
to discuss fundamental and current issues that provokes gender inequality in society. The methodology of this performance miniature suggests conducting a debate meeting with participants on one or several offered topics: the problem
of different benefits and salaries for men and women in the same jobs (pay gap), the problem of gender-based violence, the problem of lack of inclusion towards LGBTQ population, age discrimination against women (ageism), etc. It is
important to provide time for research on these topics with a special focus on the topic that participants mark relevant
to them regarding current and geographically determined moment and context. Then the goal is to try to find a performance representation of social problems through physical movement and gesticulation. Methodology consists of joint
performance research through physical and / or dance improvisations. The performance miniature can be imagined as
a non-verbal scene of physical theater with animated projections or as a verbal & physical scene that combines intense physical performance with a verbal exchange of quick and short dialogic conflicts arising from a previous debate
analysis.
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INCLUSIVE SOCIETIES
The performative unit, called ‘Inclusive societies’, deeply questions the foundation on which any of the proposed
eleven performance miniatures are built. In methodological terms, this module proposes to the leaders the technique
of the well-known theatrical & performance tradition, ie: Boal’s Forum Theater . The aim is to question the platform
through the use of the proposed methodology and to investigate in detail the social ruptures of internal conflicts that
create the trauma of exile and exclusivity, as well as to explore the preconditions necessary for achieving an inclusive community. The proposed methodology essentially deals with the theater of oppressed groups and, on the other
hand, the detection of peace procedures that facilitate mediation between opposing arguments and parties. During the
practice of the Forum Theater, it is possible to single out one representative scene or a combinatorics of scenes that
enter the final performance miniature.
https://www.youtube.com/watch?v=vNVPumETpuA
https://www.youtube.com/results?search_query=boal+forum+theatre

INFORMATION & CONSTRUCTIVE DIALOGUE
The performative unit entitled ‘Information & Constructive Dialogue’ aims to confront the participants with the importance of the relationship between faction and fiction, ie. the relationship between reality and pseudo-reality and virtuality as such. In this performance miniature, participants are confronted with questions of the impact of performance
on the social aspect of living, as well as the impact of the social aspect of living on performance. Consequently, in this
module, the methodology of Bohm’s dialogue technique is proposed . The aim of this methodology is to expose participants to various assumptions and arguments that questions issues of manipulation or credibility within faction and
fiction. The proposal is to single out certain suppressed scenes that will present an accelerated version of the dialogue
between the participants in the final presentation intended for the audience. It is a dialogue that speaks to the issue of
manipulation and the need for adequate information as a pre-wall of constructive dialogue. As thematic plantings, it is
possible to use the sub thematic framework of the content opened in the previous modules.
https://www.youtube.com/watch?v=r-jI0zzYgIE
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MENTAL HEALTH AND WELLBEING
The performative unit called ‘Mental Health and Wellbeing’, thematically discusses the issue of insufficient care for the
psychological health of young people in many countries of the European Union. This topic is particularly important in
the context of the recent period of the global health crisis triggered by the pandemic, as well as the economic and
emotional crisis that is yet to follow. In this context, changed living conditions further deepen the already neglected
context of youth psychological health. The substantive goal of this performance is to open the issue of acute problems
of psychological health of young people, but also to encourage de-stigmatization and to empower young people to
talk about psychological problems, conditions or disorders. The methodology of this module suggests the use of
psychodrama , as a combination of an approach that includes both a dramatic and a psychotherapeutic technique. The
framework of psychodrama includes the exercise of taking on other people’s roles, understanding the constellation of
set relationships between characters, and entering into the center of a possible conflict. It is proposed to expose the
participants to alternately taking roles: giving their own role to another participant, as well as to try out someone else’s
function in a performance relationship.

https://www.youtube.com/watch?v=YIZSAgP2lpU

MOVING RURAL YOUTH FORWARD
The performance unit entitled ‘Moving Rural Youth Forward’ aims to raise the issue of necessary democratization of local communities and advocate for the availability of educational and cultural content in decentralized parts of countries
with the aim of long-term strengthening the capacity of the young adults in rural areas. This module suggests the subversion of folklore tradition as a micro-activist effort and progression of the local community and aims to understand
the folklore characteristics of the local community, as well as oral and musical traditions. It is suggested that previous
debate and dialogue discussions focus on defining the cultural and ethnological content of the participants through the
prism of musical theater with the idea of strengthening the visibility of local micro cultures in relation to pop cultural
22

Stage
centers in urban, capital cities.

QUALITY EMPLOYMENT FOR ALL
The performative unit, entitled ‘Quality Employment for All’, raises substantive issues of the pandemic & economic crisis and the general trend of the previous decade that contributes to the aggressive flexibility of the labor market, which
often leads to insecurity. These tendencies deepen other social problems, such as the later maturation of the individual
and the later beginning of independent living. Consequently, this trend is extending the period of attempts to provide
housing for young people. There is also the problem of the orderliness of the education system and its inadeaptability
to the labor market in participants’ own countries. The methodology of this module suggests that participants rely on
confessional monologues of their own experience with their first jobs and even possible experiences of exploitation
and precarious work. Monologue and monologue form in this context, represents a protected space for the elaboration
of the testimonies of the participants.
https://www.youtube.com/watch?v=pKlFBAUeZQ4
https://www.youtube.com/watch?v=CfouaEanHOY
https://www.youtube.com/watch?v=keiHGOqpdGQ

QUALITY LEARNING
the learning process through the performance and art. Experimental and empirical learning proves to be significantly
better and longer-term than the learning process which relies on memorizing facts and even concepts. The methodology of this module suggests combining the concept of a completely separate theoretical and practical approach. It is
proposed to research local mythology and the heritage of fairy tales in the local area anchored in the modern methodology of post-drama theater. This module is completely open to the research process of field learning of participants
and their leaders and as such is deeply experiential.
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SPACE AND PARTICIPATION FOR ALL
The performative unit, entitled ‘Space and Participation for All’, opens a discussion on the importance of an inclusive
society and the elements that must be met in order for society to truly achieve the necessary preconditions for inclusion
that does not discriminate against people by nationality, profession, age, ideology, sexual orientation and within other
issues. Special focus is placed on doubly marginalized social groups such as refugees, asylum seekers and persons
under subsidiary protection. The methodology of this module proposes to hold a focus group with participants that
will open and classify the proposed topics. Then, in favor of the preparation of the performance act, the experience
of mediated testimony is suggested using the concept of surrogate mediation. The primary idea is for participants to
use this module to upgrade their previous experience of psychodrama and other performance modalities, by taking in
depth and presenting other people’s experiences and trauma events.

SUSTAINABLE GREEN EUROPE
The performative unit, entitled ‘Sustainable Green Europe’, raises the question of the importance of moving away from
the philosophy of anthropocentrism and the relevance of maintaining biodiversity and using renewable energy sources.
Often the narcissistic and egoistic attitude of man towards himself and nature leads to the creation of extremely unsustainable living systems. This module suggests playing with human flaws and the specific problem of self-orientation
of the subjective vision through the analysis of the comedy of error, ie. the comedy of the situation. It is possible to use
the historical concept of the so-called “Commedia dell’arte” whose foundations rest on a fixed hierarchical relationship
of dramatic structure.
https://www.youtube.com/watch?v=DUyzjeOrwnw&feature=emb_err_woyt
https://www.youtube.com/watch?v=h_0TAXWt8hY

YOUTH ORGANISATIONS & EUROPEAN PROGRAMMES
The performative unit called ‘Youth Organizations & European Programs’, as explained in its synopsis, combines all
previously acquired methods in certain ways, ie. this module leaves the greatest space for independent decisions of
participants and leaders on the choice of methodology. It is suggested to hold a focus group with the aim of evaluating
the whole process of working with participants and detecting the closest and most useful methodology to them from
all previously tested (detected and chosen method can be used once again in this module). At the content level, this
performance miniature aims to talk about youth organizations and European Union programs for young people and
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their development and growth of social significance.

SYNOPSIS FOR 11 PERFORMANCES
1. CONNECTING EU WITH YOUTH
The theatrical performance ‘Connecting the EU with Youth’ brings a conceptually-designed theater traced through a
series of structured improvisations made with young people from different social, ideological, political, economic and
life-identity backgrounds. In terms of content, this performance connects the participants by dealing with different
historical and contemporary topics, but at the same time neglecting European narratives of different societies and
populations. Each stakeholder in the EU community builds a microcosmos of its own version of European history, its
present and desired future. The concept of temporality and neglected European narratives intertwines with the political
structure of European institutions, performatively exploring the ways in which ‘new narrativization’ and the re-design
of life narratives, consequently change the political way of functioning. This theatrical performance uses the laws of
nonlinear dramaturgy, as well as the direction of the intimate-psychological and confessional structure of the individual.

2. EQUALITY OF ALL GENDERS
The play ‘Equality of All Genders’ is a performative examination of gender equality and gender orientations, as well as
the social activist steps that are necessary to take in order for equality to be practically, and not just theoretically grounded. Debate methods of dialogue, as well as conducting focus groups with selected amateurs (who belong to both
dominant and minority affiliations) will provide a quality overview of acute problems such as gender discrimination,
pay gap problem, gender-based violence, gender-non-binary violence individuals), as well as to suggest performance
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modes that encourage and empower participants, but also viewers of the work to practical action and mechanisms of
stronger inclusion. This performance brings a poetics and form that belongs to the dramaturgical and directing structure of postdramatic theater with a great focus on physical theater and movement theater.

3. INCLUSIVE SOCIETIES
The theatrical performance ‘Inclusive societies’ in a way includes elements of all previous and future performances
(within this cycle of 11 separate theatrical miniatures) because each individual performance aims to question the limits
and potentials of European soil inclusiveness, as well as education about mechanisms and institutions of the EU., and
whose instruments should contribute to a stronger inclusion of the community. Therefore, this performance brings a
poetics and form that belongs to the dramaturgical and directing tradition of the Boal’s Forum Theater. The aim of this
performance is to ethically and aesthetically examine the limits of ordinary inclusion, ie. to reveal the uncovered fields
of different criteria of social exclusion that do not belong to the mainstream categorizations.

5. MENTAL HEALTH AND WELLBEING
Recognizing the growing need for better psychological and psychotherapeutic care for young people in the European
community (but also all other groups) and understanding the neglect of mental and spiritual health, as well as their
importance for the overall quality of human life (in relation to campaigns and national and supranational strategies),
this theatrical performance will attempt to open up acute questions of the neglected mental health in young people
population. There is a special focus, the attitude of the individual towards life and death, as well as the attitude towards
meaning (tradition of psychotherapeutic practice of logo-therapy). When it comes to the theatrical form that this kind
of performance - it is a form of psychodrama and psychodrama theater. Established performative characters take on
the collective constellations of pre-explored character relationships.

6. MOVING RURAL YOUTH FORWARD
Realizing that on European soil (especially in the case of Member States or countries in the process of negotiation and
accession, which are less economically developed), there is a strong distinction and controversy between the starting
positions of young people who have spent development years in urban areas compared to those who conducted them
in rural areas. Moreover, there is an indisputable lack of quality cultural and artistic content generally available to the
population from rural parts of each country. To that extent, this theatrical performance deals with the mechanisms of
instrumentalization of local microcultures, exploring the traditional and ethnological potentials of the communities to
which the participants belong, as well as the dominant ways in which such traditional achievements are discriminated
against in urban space. The special focus is on the comparison of vocal and musical achievements of certain rural parts
of the country, as well as the story of oral tradition and their potential for disarming discriminatory relations. The poetics
of this theatrical performance is anchored in the form of musical theater.
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7. QUALITY EMPLOYMENT FOR ALL
Living in the midst of a COVID-19 crisis pandemic and anticipating further economic consequences in the future, it is
clear that the already precarious employability of young people and the transition of young people from the structure
of educational institutions to the labor market will be further unstable. There is a large number of young people in occasional, part-time jobs without the possibility of obtaining employment contracts for an indefinite period, as well as
very aggressive market flexibility and at the same time insufficient adaptability of young people to such tendencies in
some countries (especially those of Southeast Europe and Mediterranean countries). This theatrical miniature explores
the issues, etiology, causes and consequences of youth exploitation during education, internships, volunteering and
delayed employment resulting in longitudinal changes in citizenship (later transition of young people from parental
home, delayed housing, instability of establishing and maintaining family structure). To that extent, this play brings the
poetics of monologue, which symbolically conveys the dual goal of performatives: on the one hand there is the problem
of congested media space that has no empathy for individual human stories, and on the other there is the problem of
long-term lack of willingness at national levels narrative.

8. QUALITY LEARNING
Understanding the learning process as a result of the overall experience of acting in the world and the immediate environment, and not just as a formal learning process at a particular educational level (primary, secondary or tertiary),
this theatrical miniature aims to raise awareness of in-depth learning about life that involves practical and soft skills,
not just encyclopedic knowledge are still predominantly represented in our education systems. This theatrical miniature philosophically establishes the idea of ‘quality

learning’ by anchoring its own poetics in the tradition of European
literary myths and bringing a new, post-dramatic reading of the canon.

9. SPACE AND PARTICIPATION FOR ALL
The theatrical performance ‘Space and Participation for All’ brings the poetics and ethics of documentary theater.
This form and content aim at the actual transmission of the confessional structure of pre-conducted focus groups
with participants. The basic question that opens this theatrical miniature is what is a truly inclusive space and how to
dissolve the hermetic nature of outdated structures of thought and behavior in order to accept individuals of different
nationalities, languages, genders, ages, professions. There is a special focus on openness to the experience of asylum
seekers, migrants and persons in the process of seeking subsidiary protection.
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10. SUSTAINABLE GREEN EUROPE
The performance, entitled ‘Sustainable Green Europe’, raises issues of climate change, the use of renewable energy
sources, the importance of preserving natural habitats and caring for biological diversity, and shifting the anthropocentric focus. On the other hand, this performance will not hesitate to enter into a dialogue with the problematic-growing
tendencies of the growing quantity of individuals prone to conspiracy theories and prejudices towards this crucial
topic. In the theatrical sense, this miniature will combine conceptual theater with the comedy of the situation, that is, it
will be based on the vaudeville tradition.

11. YOUTH ORGANISATIONS & EUROPEAN PROGRAMMES
The latest theatrical performance, entitled ‘Youth Organizations & European Programs’, aims at an educational and didactic review of the cognitive space related to organizations and projects available to young people within the European community. Considering that this is an aesthetically sensitive theme and the last part of the performance cycle, the
performance will inherit the theatrical tradition of the so-called collective creations, ie. deconstructions of established
relations of authorship (participants are also the authors of the performance in the full sense of the stated syntagm).
The aim is to present the mechanisms of European organizations and programs and bring them closer, as well as the
problems of young people that require the cooperation of such institutions and programs, as well as the integration of
such an artistic program that also aims to improve transnational empowerment of young people.
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STORYTELLING AS A METHOD TO MANAGE CONFLICTS
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Topic:
Storytelling
Sub-topic:
1. Three-act structure
2.

Character Analysis

3.

Attitude by working with personal storytelling

Description / aims
To give a tool to Youth Workers for working with youngsters from different cultural, social, economic backgrounds,
minorities, under-represented groups.
Goals of session
Learning the basics in storytelling
Target audience, group size:
Youth Workers
Time:
45 minutes
What the Facilitator needs to have:
4.

EYoS Storytelling as a method to manage conflicts PPT

5.

EYoS Storytelling as a method to manage conflicts Handout (HA1)

6.

Zoom account or any other virtual meeting platform

7.

Facilitator Guidebook

8.

Possibility to send the HA1 file with the participants such as online cloud or email

What the Participants need to have:
1. Laptop or Computer
2. Good Internet connection
3. Camera (recommended) and Microphone, Headphones
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SESSION 1
The first part of the workshop is theoretical. At the beginning the facilitator briefly presents how using storytelling
could help us resolve a conflict, then he explains shortly how to build a story.
Method: Presentation
Tools: PowerPoint Presentation EYoS Storytelling as a method to manage conflicts

SESSION 2
In the second session of the workshop a group activity will take place where the participants will be divided into
groups of five. In each group the participants will share with each other a conflict that they face. Then they will choose one of the conflicts and build together a fictional story based on it by filling out the handout activity EYoS Storytelling as a method to manage conflicts Handout (HA1)
Method: Group activity
Tools: Breakout Rooms, EYoS Storytelling as a method to manage conflicts Handout (HA1)

SESSION 3
In the last part of the workshop the participants will return to the main room and present their stories to the rest of
the group. The participants will have the chance to reflect on the activity.
Method: Presentation and Roundtable discussion

KNOWLEDGE REQUIRED FOR LEADING THE WORKSHOP:
How a storytelling helps us to overcome our conflicts
Stories can provide opportunities to resolve conflicts and help people to forgive and reconcile. Storytelling can be
valuable in comforting those who are mourning the departed or other kinds of loss. The storyteller can benefit from
feeling they are not alone; that others have ‘heard’ their experiences.
One of the central points of every story is the conflict. If there is no conflict, there is no story. By building our story
and putting it down on paper will help us analyse the problem and maybe find a solution for our problem.

THREE-ACT STRUCTURE
The third act features the resolution of the story and its subplots. The climax is the scene or sequence in which the
main tensions of the story are brought to their most intense point and the dramatic question answered, leaving the
protagonist and other characters with a new sense of who they really are.

NARRATIVE ARC
A strong story plot has a narrative arc that has four required elements of its own.
Setup: The world in which the protagonist exists prior to the journey. The setup usually ends with the conflict being
revealed.
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Rising Tension: The series of obstacles the protagonist must overcome. Each obstacle is usually more difficult and
with higher stakes than the previous one.
Climax: The point of highest tension, and the major decisive turning point for the protagonist.
Resolution: The conflict’s conclusion. This is where the protagonist finally overcomes the conflict, learns to accept it,
or is ultimately defeated by it. Regardless, this is where the journey ends.

MAIN CHARACTER IN A STORY
Protagonist: The protagonist is the main character of a story. He or she has a clear goal to accomplish or a conflict
to overcome. Although protagonists do not always need to be admirable, they must command an emotional involvement from the audience.
Antagonist: Antagonists oppose protagonists, standing between them and their ultimate goals. The antagonist can
be presented in the form of any person, place, thing, or situation that represents a tremendous obstacle to the protagonist.
Confidant: This type of character is the best friend or sidekick of the protagonist, the Sancho Panza to their Don
Quixote. Often the protagonist’s goal flows through the confidant—although not every story needs one. A particularly
famous confidant is Horatio in Shakespeare’s Hamlet, as is Hermione in Harry Potter.

TIPS TO THE FACILITATOR
Do
1. Do thank the storyteller for sharing their story
2. Do recognise the courage needed to share their story
3. Do allow the storyteller time to sit quietly if they want to
4. Do encourage the storyteller to talk about the parts of the story they want to, before discussing other areas
5. Do allow plenty of time for discussion afterwards
6. Finish by giving everyone the chance to say what they have gained from the story.
Don’t
1. Don’t start asking lots of questions straight away
2. Don’t try and give advice or to find solutions
3. Don’t encourage others to go straight into their own stories
4. Don’t move on to other things too quickly
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